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INTRODUCTION AND BACKGROUND 

At independence in 1961, Sierra Leone due to its seemingly unparalleled track-record in education and maintaining a vibrant and productive bureaucracy was rated as one of the success stories of new African states. Fourah Bay College established in 1829, made commendable strides in providing enviable quality education not only for Sierra Leoneans, but for other West Africans. Sierra Leone became known as the ‘Athens of West Africa’ in recognition of its provision of quality education in the African continent. 

Sadly, forty-two later (2003) Sierra Leone was rated as having one of the highest illiteracy rates in the world. 

In 1994 a major policy shift saw the introduction of the 6334
 in the Education System. In 1999, the present government in an effort to give education a further boost instituted a Free Education Policy. The present government embarked on an ambitious and laudable venture to provide education to an increased number of children. In consonance with the September 2000 United Nations Millennium Summit which ‘challenged’ 189 countries of the world to provide basic education for all by 2015, the Sierra Leone government designed several policies to improve access to and quality of education in the country. One such policy was the Education For All, Action Plan (EFA). Under the EFA Action Plan, the government in September 2001 undertook the task of providing Universal Primary Education. One of the major provisions of the EFA Action Plan was the abolition of Primary school tuition fees which was replaced with fee subsidy of 2,000 Leones per pupil (per term) for the three terms. The EFA-Action Plan included the provision of teaching and learning materials. The thrust of the policy was to ensure that all children from Class 1 to JSS 3 should have ‘unfettered’ access to education in spite of their gender, social, cultural or economic backgrounds. The objectives of the policies are:

· free Junior Secondary Education by the year 2007

· salary increase to motivate and encourage the retention of teachers in the profession.

Since the policy was made to date, anecdotal evidence reveal that great success can be counted on the area of enrolment of pupils (especially at the Primary school level); but not much has been done to improve the quality of education in the schools. At the time the research was conducted, most pupils in the sampled schools were overcrowded in less-ventilated classrooms; forced by school authorities to pay exorbitant school and extra charges; and taught by unqualified teachers or non at all. One thing is certain here: the government needs additional technical and otherwise capacity to implement its ambitious educational policies. Though the political will to implement the educational policies does not seem to be wavering so far, but in order to convince most poor, desperate and despondent parents that the new educational policies would mitigate their economic burden (cost of putting and maintaining their children in schools) and make a positive difference in the lives of their children, prompt and realistic measures should be taken to improve not only the enrolment, but the quality of education as well. Granted that the government does not have the wherewithal or a ‘magical wand’ to realize its plans, but more focus should be directed towards utilizing the limited resources to increase enrolment and create the enabling environment to foster quality education for all pupils within the basic education bracket. Expectations among Sierra Leoneans are currently high, and they need to be managed well and on time if the whole scheme should not be negatively perceived by them as a mirage.  

Government’s expenditure on education has increased tremendously. The present government’s enthusiasm to radically improve education in the country is conspicuously stated in the 2003 budget:

                 Government recognized that basic education and health are critical to enhance

                 economic growth, increase income-earning opportunities and reduce poverty.

                 In this regard, an amount of 44.2 billion Leones is provided  to the Education

                 Sector of which 14.0 billion is allocated to Primary Education to enhance

                  the supply of teaching  and learning materials, textbooks, school fee subsidies  

                  and the payment of examination fees for the NPSE. 

To make a comparison between the 2003 and 2006 Budgets, an extract of the 2006 National Budget for education reads:

                     …Government remains committed to the goals of delivering Universal Primary

                     Education and improving the quality of basic education….In support of these 

                     objectives, Le 58.7 billion has been allocated to the Ministry of Education  from

                     the current budget. Of this total, Le 14.3 billion is allocated to primary education 

                    to cater for the provision of textbooks, teaching and learning materials  and fees

                    subsidy for primary schools; Le 5.0 billion examination fee (NPSE, BECE and  

                    WASCE); and the promotion of the girl child policy.

From the above extracts, it is seen that from 2003 to 2006, government’s expenditure on education went up from 44.2 billion to 58.7 billion (which is about 32.81%).   Of the 44.2 billion Leones allocated to the education sector in 2003, 14.0 billion, (which is about 32.35% of the total sum) was allocated for Primary education. Also, of the 58.7 billion Leones allocated to the education sector in 2006, 14.3 billion Leones (which is about 24.36% of the total sum) was allocated for Primary school education. In essence, the government’s expenditure on education has been increasing year after year. 

The government claims to be making considerable strides in promoting education in the country since the EFA Action Plan was launched. Indeed, there were 687 additional Primary schools in the country in 2003 than there were in 2002. Also, enrolment in class one went up by 2.2% from 292,896 to 299,496 from 2002 to 2003 respectively. In the recent 2006 National Budget, efforts were made to recount some of the government’s successes and future plans in its drive to foster basic education in the country:

               …following the introduction of Universal Primary Education, primary school 

               enrollment rate has increased substantially from just over half a million in 2000 
               /2001 to over one million in the current school year, and is expected to increase      
              Further in the coming year….To meet the increasing accommodation needs of 
               Primary school children and with support from the Islamic Development Bank,    
              Government has awarded contracts for the reconstruction and rehabilitation of   
              143 Primary schools throughout the country. The SABABU Education Project is
              also undertaking the reconstruction and rehabilitation of basic  education
               facilities including primary and Junior Secondary Schools.  School furniture,
Given the retrogressive teaching and learning facilities that had plagued the education sector, a Coalition constituting the Anti-Corruption Commission (ACC), Search for Common Grounds (SFCG), Sierra Leone Teachers Union (SLTU), OXFAM and the Campaign for Good Governance (CGG) embarked on a campaign on issues bordering around the promotion of basic quality education in the country. 

This research exercise by CGG is part of civil society effort to campaign for the promotion of basic quality education in the country, hold government accountable for its policy commitments, and monitor progress in education sector, among other things. This research focuses on issues on pupil enrolment and drop-out rates, subsidies, teacher-pupil and boy-girl ratios, qualification of teachers and job satisfaction, proximity of pupils to schools, school charges, recreational facilities, monitoring and evaluation, salaries and conditions of service of teachers, records management, and education policies among others. These are essential in actualizing basic quality education for all Sierra Leonean pupils by 2015. 

This report explores the issues of increased access to basic education without addressing other critical issues in the education sector.  One of the prime motives of this research was to dilate and critique the successes and challenges in the Education Sector in a broader perspective; and through recommendations join the national campaign to complement the government’s endeavour to provide basic education for all by 2015.

PRESENT EDUCATIONAL STATUS

It should be borne in mind that parents, government and the Non-Governmental Organization (NGO) community have made several commendable efforts to foster quality education in the country. These efforts emanated from the acknowledgement of the significance of education to the recovery process in the country. The number of Primary schools as well as girls’ enrolment has swelled considerably. In spite of this progress, the Education Sector is punctuated with challenges like: 

· inadequate institutional capacity to address the burgeoning demands of such a large service delivery sector;

· lack of accountability;

· and grinding poverty.

It is prudent to note that the Education Sector, especially as it relate to basic education has been given less attention over the years. Essential ingredients like infrastructure to enhance the learning process are grossly insufficient. Another malaise is the managerial and professional capacity deficit which graphically explains why quality education is yet to be provided for many Sierra Leonean children. It is not uncommon to see pupils being taught by unqualified teachers (especially in peripheral areas of the country). Pupils are usually “sardined” in classrooms and in some areas, especially in the Kailahun District, took classes under trees and huts. The teacher-pupil ratio on the average is frighteningly high. 

Another problem affecting the Education Sector is the lack of thorough accountability mechanisms to checkmate leakages in the system. A considerable quantum of the teaching and learning materials and money (for school subsidies) do not filter down to the schools. Evidences abound that teachers (even trained and qualified ones) do not receive their salaries on time. Additionally, many teachers due to administrative bottlenecks in the system do not receive their salaries notwithstanding the relatively long period some have taught.

 The introduction of fee subsidies has greatly helped parents though it has generated some complex and daunting challenges in the Education Sector as well. The findings reveal that most school authorities find it ‘profitable’ to deliberately inflate school registers in a bid to lure more subsidies. A by-product of this insidious act is the mushrooming of what is dubbed as “ghost teachers and children” practice in schools. Huge quantum of monies destined to be paid as school subsidies were usually unaccounted for due to the corrupt practices of some school authorities and officials of Ministry of Education Science and Technology - MEST.

There were still marked disparities in the ‘enjoyment’ of quality education between geographical regions, as well as between males and females. A grave but real fact is that even at this stage in the recovery process, sufficient data reveal that some parents because they cannot afford to retain their children remove them from schools; while others do not send theirs due to their impecunious state to meet the relatively high costs or demands of the school authorities. Taking cognisance of the sky-rocketing increase in the prices of uniforms and books; and the increasingly high school charges and cost of maintaining a child in school (especially in big towns like Freetown), it is safe to conclude that education is gradually becoming a luxury for poor parents. The situation becomes more unbearable when one considers the high unemployment rate and the low household income in the country. Even in the capital city – Freetown, most school authorities levy unreasonably high extra and illegal school charges on pupils, risking very little or no punishment at all from MEST.  Frankly, it seems as if parents and pupils are at the mercy of Head Teachers and Principals who could in a way determine whether they would benefit from the fruits of basic education in the country. For example, the on-going arrangement to privatize the Sierra Leone Grammar School in Freetown which is said to be the oldest Secondary school in ‘British West Africa’ is unequivocally a big disappointment for many Sierra Leonean, especially the poor ones. Poor parents who  presently have their brilliant children attending the school and who could not meet the extraordinarily high cost of fees that has already been determined by the authorities starting 2006 – 2007 Academic year (about 275,000.00 (two hundred and seventy-five thousand Leones) for one pupil per term) may not be able  to retain them. Even those brilliant poor children who would eventually pass the forth-coming National Primary School Education – NPSE with impressive grades may have their hopes and aspirations dashed if their parents could not be able to cover the high cost of fees and other charges demanded by school authorities. Would that not deprive many poor and intelligent Sierra Leonean children access to schools of their choice? Should money become a stumbling-block for Sierra Leonean children to actualize their dreams of attending the schools of their choice? This is a food for thought. All stakeholders concerned should critically look at the present educational trend and put mechanisms in place to ensure that pupils in spite of their economic, social and cultural status are given an equal opportunity to develop their talents and knowledge in school. 
Enrolment rate in schools have risen to astronomical proportions, though the Education Sector is bedeviled with critical challenges of ineptitude, low standard of teaching and learning environment, institutionalized corruption, weak monitoring and evaluation systems, and the like. Consequently, the teaching and learning outcomes are unsatisfactory, which in a way has put a big question mark to the delivery of quality education to Sierra Leonean pupils. This report asserts that increased access to basic education without addressing other critical issues to augment quality would rob the whole education action plan of real meaning. The report would also posit that access to free basic quality education is the only vehicle through which education can be meaningful to Sierra Leonean children.
PROJECT OBJECTIVE

The overall objective of this research is to ascertain how far the government has gone to provide basic quality education for Sierra Leonean children; and proffer recommendations/suggestions to help government, development partners and other key stakeholders design strategies to overcome the inherent and future challenges. 

METHODS OF DATA COLLECTION

Primary:

Six Districts were used as pilot areas for the exercise. The pilot Districts selected were: Bombali and Port Loko (for the North); Bo and Moyamba (for the South) and Kenema and Kailahun (for the East). The methods utilized to elicit information were separate focus group discussions with parents and school children, observation, and interviews with teachers and school authorities. All the researchers for the project were persons who had resided in the pilot Districts for an appreciable period of time. Another criterion for the selection of researchers was that they should have done some work on issues bordering on education. A total of 30 carefully selected prospective researchers were intensively trained for two days on the rubrics of conducting a research of this nature, general techniques involved in conducting social research; the purpose of the research; use of answer-sheet; criteria for selecting participants for the focus group discussions; and the importance of meeting deadlines in research.

Twelve of those that went through the training were eventually contracted (two per District) to conduct the research. The research covered Primary and Junior Secondary School - JSS 3 (basic education bracket). Four sets of questionnaires were designed for the interviews and focus group discussions with teachers in Primary and Senior Secondary Schools, Head Teachers and Principals, and school children and parents. In each of the six pilot District, a total of 30 teachers in the Primary and JSS (including Head Teachers and Principals) were interviewed for the exercise. A total of 180 pupils; (30 per District) in Primary and JSS were interviewed for the research; and 30 focus group discussions (5 per District) were conducted. Each focus group comprised of 11 respondents. The questionnaires entailed both structured and unstructured questions. Researchers were given the leverage to randomly select only government and government assisted Primary and Junior Secondary Schools within their Districts for the research. Efforts were made to ensure that the selection of participants for the parents’ focus group discussions was gender, occupation and age sensitive.

Realizing that such issues as determining overcrowding in classrooms, assessing the availability, sufficiency and state of furniture and infrastructure could better be obtained through observation, researchers were trained to utilize this technique for the exercise. 

Secondary data:

Published reports, audio visual tapes, textbooks, internet and radio were harnessed for this work.

Data for this exercise is presented qualitatively and quantitatively. 

LIMITATIONS OF THE STUDY

Surprisingly and unfortunately, the researchers despite their familiarity with the Districts, found it difficult to generate the interests of some parents to willingly partake in the focus group discussions. Parents expressed disillusionment with and frustration at what they referred to as a ‘fake education scheme’
. Parents confessed that the previous system in which they were required to pay tuition fees for their children was comparatively better than this new supposedly fees-free system. They admitted that some school authorities have resorted to the habit of deliberately doubling or tripling existing charges and ‘manufacturing’ extra ones. The domino effect of this situation was that it took an unreasonably long period for the researchers to complete their work; which in turn put inordinate pressures on the lead researcher to compile and publish the report.

Obtaining information from some school authorities was also an uphill task. In spite of the periodic conduct of the Public Expenditure Tracking Survey (PETS) exercise, record management in some schools was poor at the time the survey was conducted. For example, some school authorities did not have records of enrolment and drop-out rates of pupils. This made it difficult for the researchers to document reliable information in some areas. Some school authorities simply guessed answers.  Researchers had to go the extra mile to practically count pupils during school hours and soliciting help from other teachers to provide statistical information in a bid to obtain a more reliable data.  

Since the government’s policies center on providing basic education for all Sierra Leonean children, it would have been prudent to conduct the research in every District in the country to get a more representative data. Unfortunately, adequate funding was unavailable to go that far. A nation-wide examination would have enhanced a more comparative analysis.

TIME FRAME

The period the research was conducted was 2nd August 2005 – 28th February 2006.
EXECUTIVE SUMMARY

Government has a policy commitment to provide free basic education. Huge financial and material resources have been poured into the education sector. This has reflected in what may seem an impressive increase in the number of schools and pupil enrollment. For example, there were 687 additional Primary schools in the country in 2003 than there were in 2002. Also, enrolment in class one went up by 2.2% from 292,896 to 299,496 from 2002 to 2003 respectively. Beyond these figures however huge challenges remain in government’s education targets. 

The official number of pupils that should be in a class is 45. An attempt was made to attest whether this was case the in the sampled schools. In Moyamba it was discovered that the average number of pupils in class was 65; while in Bonthe it was 57. In Kenema and Kailahun Districts, the number of pupils in class was 64 and 71; while in Port Loko and Bombali Districts, the numbers stood at 54 and 70 respectively.

The researchers elicited information from Head Teachers and Principals on the boy-girl ratio in their schools. On the average, the boy-girl ratio in schools stood at 3 – 1 in Kailahun; 2 – 1 in Moyamba; 3 – 1 in Port Loko; 2 – 1 in Bombali; 3 – 1 in Kenema; and 2 – 1 in Bonthe.

Researchers posed questions to the teachers in the sampled schools to ascertain the drop-out rate in schools. The findings were that in Kailahun 82%; in Kenema 78%; in Bombali 53%; in Port Loko 63%; in Moyamba 45%; and in Bonthe 63% of the respondents believed the drop-out rate was high and likely to go up if effective measures are not urgently instituted to address it.

Head Teachers and Principals were asked whether they requested school charges from pupils in the 2004/2005 Academic Year. In Bombali 62%; in Port Loko 57%; in Kailahun 64%; in Kenema 49%; in Moyamba 78%; and in Bonthe 73%, said yes. The same question was thrown to children in the focus group discussions. In Moyamba 55%; in Port Loko 40%; in Bonthe 42%; in Bombali 39%; in Kenema 53% and in Kailahun 62% said yes. Parents were equally given the opportunity to have their take on the question. In Kenema 81%; in Kailahun 87%; in Moyamba 92%; in Bonthe 84%; in Bombali 78%; and in Port Loko 77% of parents confirmed that school charges were requested from pupils.

.

Overall, approximately 60% in Bombali; 58% in Port Loko; 61% in Kenema; 71% in Kailahun; 75% in Moyamba; and in Bonthe 66% of the respondents confirmed that parents paid extra charges for their pupils during the 2004/2005 Academic Year.

According to some teachers, lack of incentives was one of the principal reasons responsible for most of them leaving the classrooms. Teachers were asked as to whether they receive incentives of any kind from their schools during the 2004/2005 Academic Year. In Kailahun 83%; Kenema 78%; Bombali 91%; Port Loko 73%; Moyamba 62%; and in Bonthe 80% of the teachers interviewed revealed that they did not receive incentives of any kind from their schools.

The research probed the availability and adequacy of teaching and learning materials in the sampled schools. For example, the researchers examined whether the four main textbooks in the Primary school curriculum for English, English Literature, General Science, and Social Studies were supplied to teachers and pupils during the 2004/2005 Academic Year. The result revealed variances in the supply of these books. In the Kenema and Kailahun Districts respectively, 32% and 23% of the pupils interviewed mentioned that they were not provided with these books. In the Bombali and Port Loko Districts respectively, 62% and 64% stated that they did not receive the books. In the Moyamba and Bonthe Districts respectively 17% and 23% of the pupils interviewed asserted the same thing. Even in the schools where these books were supplied, they were grossly inadequate. For instance, in all the sampled Districts 12% of the respondents stated that they received textbooks for English Literature; 10% mentioned that they received textbooks for Mathematics; 8% of them got books for English; while 6% received books for General Science.

The government allocates the sum of Le 2,000 per term (multiply by three terms) for every Primary school pupil. The minimum roll established by MEST for schools to be eligible for such subsidies is fifty. What obtains is that when MEST receives such funds from the Ministry of Finance, it contracts a private accounting firm (KPMG) to disburse it to the Head Teachers of Primary schools in the country.

Teachers were asked as to whether they receive subsidies or not for the 2004/2005 Academic Year. In Moyamba 88%; in Bonthe 76%; in Port Loko 81%; in Bombali 92%; in Kenema 93%; and in Kailahun 71% of the teachers interviewed confirmed that they received subsidies from government for the 2004/2005 Academic Year.

Questions regarding the availability and adequacy of chairs and desks in the schools were asked.  In the Kenema District, 43% of pupils interviewed stated that they had no chairs and desks to sit and write on; while 61% of the pupils in the Kailahun District shared the same view. In Bombali 53%; in Port Loko 40%; in Bonthe 34%; and in Moyamba District 14% of the pupils interviewed equally stated that they were not provided with chairs and desks in schools for the 2004/2005 Academic Year. It was also realized that it was a common practice for Primary school authorities to demand pupils to provide their own furniture. In Bombali 48%; in Port Loko 53%; in Kenema 38%; in Kailahun 63%; in Bonthe 27%; and in Moyamba 12% of the pupils interviewed confirmed this. In some of the sampled schools it was conspicuous that the pupil-furniture ratio was unreasonably high. For example, in many cases a bench originally constructed for two usually carries about four and five pupils. Conditions were so poor in some of the sampled schools that pupils were seen sitting on the bare floor. Overcrowding was commonplace in most of the sampled schools. 

Head Teachers and Principals were asked to assess the degree of damage that was done on the physical structure of their schools. In Moyamba 17%; in Bonthe 41%; in Bombali 41%; in Port Loko 38%; in Kailahun 62% and in Kenema District 33% reported that their schools were totally or partially destroyed, or were in a dilapidated state at the time the research was conducted. 

Some schools had no nearby medical facilities. In Moyamba 77%; in Bonthe 68%; in Kailahun 88%; in Kenema 59% in Bombali 78%; and in Port Loko 90% of Head Teachers and Principals interviewed confirmed that pupils and teachers would have to walk relatively long distances to get medical attention if they fall ill during school hours.

Researchers obtained information from the school authorities about the qualifications of their teachers. In Bombali 54%; in Port Loko 53%; in Kailahun 71%; in Kenema 33%; in Moyamba 41% and in Bonthe 61% of the teachers did not posses the requisite professional teaching qualification. 

In the sampled schools some Head Teachers and Principals deliberately prevent some teachers to sign on the vouchers for dubious reasons. The Principals and Head Teachers refuse to allow some of the teachers to see their true salaries. Such teachers usually sign in an exercise book instead of the voucher. Their signatures are later forged into the voucher. Sadly, most of the victims are untrained and unqualified, and would not want to risk their jobs, by exposing such malpractice. Because they would like to be retained, they usually do whatever they are told by their heads including signing in an exercise book instead of a voucher. The Education Secretary then collects and returns the signed or (forged) vouchers to the Ministry of Finance (MOF).

Recommendations
The Campaign for Good Governance hereby calls for the implementation of the following recommendations:

1. Improve conditions of service of teachers 

· The salaries and conditions of service for teachers should be radically upgraded to meet the high inflation rate in the country.

· School bursars should be primarily responsible for the payment of teachers’ salaries and not Head Teachers and Principals. It was commonplace in some of the sampled schools to see Head Teachers and Principals being responsible for payment of salaries. 

· Measures should be instituted to ensure that the District Inspectorate receives and signs teachers’ vouchers by the beginning of the second week of every month. This is to ensure the timely payment of teachers’ salaries.

·  To address the verification and administrative problems associated with the backlog of teachers’ salaries, the database of teachers should be speedily decentralized to every District in the country.

· In-service and career development trainings should be provided and sustained in all schools nation-wide. Development partners, NGOs, Civil society organization and other relevant stakeholders should support the government in this drive.

· Efforts being made by the government to provide incentives for trained and qualified teachers to leave the big towns for the rural areas should be institutionalized. 

· Allowances should be provided to all teachers to not only motivate them to give their best, but also to ensure their retention in the classrooms.

· A committee should be set up in all Chiefdoms comprising the Head Teachers and Principals, representative from Ward Committees, Community Teachers Association (CTA), District Inspectorates and Missions that will be empowered to examine and finalize issues of teachers’ employment and promotion. It should be compulsory for every Head Teacher/Principal to submit recommendations to the committee for appropriate measures. 

2. Reduce school charges

· The practice of some teachers to levy exorbitant taxes on pupils for extra classes should be discouraged in schools. MEST should institute mechanisms to dissuade or prevent teachers from organizing such highly commercialized classes. If for any good reason such extra classes are needed, MEST should ensure that parents are not forced at all to meet the cost involved. 

· Measures should be undertaken by MEST to discourage school authorities and teachers from levying unreasonable illegal (or extra) charges on pupils in schools. Also, MEST should see to it that the practical aspect of the Arts and Craft subject in schools should be probed, understood and measures taken to prevent its misuse. The practice of school authorities to coerce parents to buy books, uniforms and other materials for their pupils in the schools should be discouraged. 

· School charges in both Primary and JSS should be immediately reviewed to ensure that they are not unreasonably inflated which could put additional burden on parents.

· Community radio and other medium of communication should be harnessed to publicize the quantum of fee subsidy that is provided to schools countrywide. 

· Parents should not be made to bear the financial burden of constructing chairs/benches and desks for their pupils in schools. MEST should subsidize and see to it that schools have adequate furniture for both pupils and teachers. 

3. Check leakages in the distribution of teaching and learning materials 

· The public selling of textbooks and other teaching and learning materials leaves no doubt in the minds of many people that there are fundamental leakages in MEST’s distribution system. To ameliorate this problem, MEST should see to it that information go public on the kinds and quantum of books and teaching and learning materials supplied, and for whom. This will put CTAs and School Management Committees (SMCs) in a better position to monitor the distribution process in the schools. 
· Given the inadequacy of books and other essential teaching and learning materials, a committee should be formed in every school consisting of Head Teachers, CTA and SMC representatives to design a strategy for fair distribution among the pupils.   
· To avoid wastages and duplication of textbooks and teaching and learning materials, NGOs and other institutions and stakeholders that may want to donate such materials to schools should work within the framework of the committee on the distribution of textbooks. 
4. Strengthening  the monitoring and evaluation framework 

· The newly-formed Ward Committees and the District Inspectorates should work in tandem to monitor the activities of schools in the country. This kind of exercise needs logistics. The government should provide the Inspectorate offices with motorbikes to work effectively.
5.  Contain leakages in the distribution of funds

· The deliberate inflation of school rolls by some school authorities to attract more subsidies is unacceptable because it wastes precious resources which could be used in other areas to foster basic quality education for Sierra Leonean pupils. Measures should be instituted to ensure that each school has a set school rolls determined by the number of classrooms and teachers. The District Education offices should assist MEST in formulating a strategy to fix school rolls. 
6. Ensure community ownership and participation in school activities

· Given the crucial role SMCs and CTAs play in the smooth running of schools, they should be given the task of maintaining the properties of schools.
· SMCs and CTAs should also be given the opportunity to put in place development plans of schools. They should facilitate community meetings where stakeholders would deliberate and make input on the development priorities of the schools. 
· All schools should be encouraged to open a bank account (if there is a bank in the District), and the Head Teachers/Principals, heads of the SMC and CTA should be signatories to such accounts. This will enhance community ownership of the schools.
       7.  Put mechanisms in place to ensure the retention of pupils in schools
· If free education is going to continue in Primary schools, the probability is high that the drop-out rate will rise when pupils get to Secondary schools where they will be obliged to pay tuition fees. Government should institute a policy to facilitate the retention of pupils in Secondary schools.
· The government should ensure that the SABABU education project is replicated in all Districts to enhance the formal education of the girl-child.
· The government should provide scholarship for pupils who do well in school and public exams. This will encourage healthy competition in schools.
ANALYSES OF RESEARCH FINDINGS

TEACHING AND LEARNING MATERIALS

As part of its plans to provide free basic education in the country, the government is providing free teaching and learning materials to schools. MEST via its Regional Educational offices and District Inspectorates elicit information country-wide about teaching and learning materials in the schools. With the information provided, the MEST distributes these materials to schools with the help of contractors in Freetown. The materials move from Freetown to the Regional and District Education Offices; and then to the schools. The process is usually enveloped in a big political fanfare to show the masses some of the ‘good’ works of the government.

It was deduced from the research findings that although procedurally Missions are supposed to apply for books and teaching and learning materials through the Education Secretary on behalf of the schools, in some few areas they do not wait for the government supplies which normally arrives late. Some of these Missions usually go ahead to help the schools by providing some relevant teaching and learning materials. This positive step and attitude is commendable. This further stresses the fact that the provision of basic quality education for Sierra Leonean children should not be the sole (though primary) responsibility of the government. The contributions of other stakeholders could make a big difference in the lives of the up-coming generation. It is an example worth emulating not only by other Missions, but Civil Society and development partners as well.

The availability and adequacy of textbooks in the sampled schools were investigated. The researchers examined whether the four main textbooks in the Primary school curriculum for English, English Literature, General Science, and Social Studies were supplied to teachers and pupils during the 2004/2005 Academic Year. The result revealed variances in the supply of these books in the pilot Districts. In the Kenema and Kailahun Districts respectively, 32% and 23% of the pupils interviewed mentioned that they were not provided with these essential books. In the Bombali and Port Loko Districts respectively, 62% and 64% stated that they did not receive them; while in the Moyamba and Bonthe Districts respectively 17% and 23% of the pupils interviewed asserted the same thing. Even in the schools where these books were supplied, they were grossly inadequate. For instance, in all the sampled Districts 12% of the respondents stated that they received textbooks for English Literature; 10% said they received textbooks for Mathematics; 8% of them got books for English; while 6% received books for General Science.

 The above statistics speaks volumes. It shows that although great efforts have been made so far particularly by the government to provide teaching and learning materials, much still remains to be desired. Non-Governmental Organizations (NGOs) like Plan International and International Rescue Committee (IRC) have been filling some vacuum in the government’s textbook supply scheme. Plan International for instance, has been providing core textbooks to schools in the Moyamba District. Over hundred schools and over three thousand pupils are benefiting from Plan support in the Moyamba District. Other relevant teaching and learning materials like chalks, dusters, blackboards, and ledgers among others were available but insufficient in most of the sampled schools. This sometimes leaves the school authorities with no choice but to request parents to pay exorbitant school charges to purchase these materials. 

There seem to be fundamental leakages in the distribution channel of the Textbook Task Force (a team formed by MEST for the distribution of teaching and learning materials). Most of the essential textbooks and learning materials usually find their way in the ‘black market’ where they are sold at very high prices. Some of these textbooks are sold in the open, especially in the center of Freetown. Measures by the government to prevent the misuse of these teaching and learning materials do not seem to be effective at all. It is frustrating to see ambitious school children crammed up in sixes and sevens around core textbooks in class just to acquire knowledge. If essential textbooks and other teaching and learning materials could be sold in broad daylight in Freetown (at the backyard of MEST) without a successful or realistic way to handle the situation, imagine how terrible it would be in remote areas of the country. It seems as if the Achilles heel of MEST is its inability to effectively monitor the activities of its units and task forces. How could basic quality education be enhanced in a country where the school children are ‘robbed’ of their rights to use essential textbooks in schools? A lot of soul-searching is required here. MEST should not only be content with setting up these task forces or units to be doing this or that, but it should ensure that mechanisms are instituted to thoroughly monitor their activities with the aim of seeing that they do what is expected of them by the populace. 

FEES SUBSIDIES

In an effort to realize its dream of free education, the government introduced a policy of providing funds to subsidize the cost of Primary school education. Government allocates the sum of Le 2,000 per term (multiply by three terms) for every Primary school pupil nationwide. Technically, the minimum roll established by MEST for schools to be eligible for such subsidies is fifty. What obtains is that when MEST receives such funds from the MOF, it contracts the private accounting firm - KPMG to disburse it to the Head Teachers of all Primary schools in the country. Teachers were asked to confirm whether Primary schools receive subsidies or not for the 2004/2005 Academic Year. In Moyamba 88%; in Bonthe 76%; in Port Loko 81%; in Bombali 92%; in Kenema 93%; and in Kailahun 71% of the teachers interviewed confirmed that they received subsidies from government for the 2004/2005 Academic Year. The graph below further explains:

Percentage of Schools that Received School Subsidies for the 2004/2005 Academic Year
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Though a greater proportion of the sampled schools received subsidies for the 2004/2005 Academic Year, it was patently clear that there were still loopholes in the disbursement. Indeed the 2004 PETS revealed that of the total of 980.8 million Leones allocated by government for fee subsidy, only 45.1 % of this amount was actually received by the schools. An estimated 587.9 million worth of teaching and learning materials were not accounted for. In as much as the government deserves laurels for providing fee subsidies to many Primary schools in the country, more efforts should be made to ensure that all school pupils in the country enjoy such benefits. 

Some schools did not receive subsidies for the academic year under review. Subsidies usually arrive late in almost all the sampled schools which give some Head Teachers a sort of trump-card to levy exorbitant school charges on pupils, allegedly to run the schools. Another problem that was discovered was that in collusion with Inspectors, Head Teachers deliberately inflate the teachers and pupils rolls with the motive of attracting more subsidies. Researchers elicited the information by counting the number of pupils in class against the number of pupils on the school register. Although it would be difficult for MEST to prevent such practices, it would help if it strengthens its monitoring and evaluation framework to ensure that such leakages are mitigated. 

INFRASTRUCTURE
The ten years civil conflict in the country had a devastating impact on the education sector, especially so as many school buildings were systematically torched. Today insufficient school buildings is a big problem that plagues the educational system in the country. It is public knowledge that most schools’ infrastructure were deliberately targeted during the decade-long conflict. This has correspondingly put great pressure on the government and other development partners to refurbish or construct new school buildings for the promotion of basic quality education. Head Teachers and Principals were asked to assess the degree of damage that was done to the physical structure of their schools during the decade-long civil conflict in the country. The findings were also telling. In Moyamba 17%; in Bonthe 41%; in Bombali 41%; in Port Loko 38%; in Kailahun 62% and in Kenema District 33% reported that their schools were totally or partially destroyed, or were in a dilapidated state at the time the research was conducted. In some schools, infrastructure were so inadequate that some classes were held under trees and huts. Ideally, school pupils are supposed to freely sit in classes with proper ventilation. 

FURNITURE 

The availability of school furniture was also assessed. Information from Head Teachers, Principals and school children on the availability and sufficiency of furniture and infrastructure was pathetic. In the Kenema District, 43% of pupils interviewed stated that they had no chairs/benches to sit on and desks to write on; while 61% of the pupils in the Kailahun District shared the same view. In Bombali 53%; in Port Loko 40%; in Bonthe 34%; and in Moyamba District 14% of the pupils interviewed equally stated that they were not provided with chairs/benches and desks in schools
. 

From the researchers’ observation, conditions in some of the schools were so terrible that some of the pupils were seen sitting on roughly constructed bamboo cane chairs which they claim to have provided for themselves. In Bombali 48%; in Port Loko 53%; in Kenema 38%; in Kailahun 63%; in Bonthe 27%; and in Moyamba 12% of the pupils interviewed confirmed that it was not surprising for Primary school authorities to ask them to provide their own furniture in class. 

In some of the sampled schools, it was conspicuous that the pupil-furniture ratio was unreasonably high. For example, a bench originally constructed for two usually carries about four or five pupils. Conditions were so appalling in some schools that pupils were seen practically sitting on the bare floor taking classes. Overcrowding was noticeable in most of the sampled schools. 

HEALTH FACILITY AND SANITATION

The hygiene conditions in most of the sampled schools were below the expected standard. Water was mainly fetched from wells (some unprotected) and streams. Some of the schools had no source of portable drinking water. Toilet facilities were also extremely poor. Some schools did not even have toilet facilities which sometimes led teachers to leave school early for their houses to ease themselves.  Some pupils defecate in the nearby bush as the only alternative available to them.  

Some schools had no nearby medical facilities at the time the research was conducted. In Moyamba 77%; in Bonthe 68%; in Kailahun 88%; in Kenema 59% in Bombali 78%; and in Port Loko 90% of Head Teachers and Principals interviewed confirmed that pupils and teachers had to walk relatively long distances to get medical attention when they fall ill in school. If a child seriously falls ill in school and he/she does not have access to urgent medical attention, the situation could be fatal. Facilities that could make children healthy and attentive in class should be provided for all children in the country.

The high proportion of pupils that do not have access to sitting accommodation in schools as the findings reveal is a contributing factor to the lack of basic quality education in some of the sampled schools. How then can basic quality education be enhanced in the face of such staggering challenges, is a question that requires a careful but thorough examination.  If pupils are going to squeeze themselves to sit on small wooden and bamboo cane benches (and even on the bare floor) to take classes how can they effectively concentrate in class? Due to the pervasive poverty in the country (especially in the Provincial areas) for parents and guardians to be required by school authorities to provide chair/benches and desks for their children in schools is an additional burden on them. The availability and sufficiency of sitting accommodation in schools is significant to the enhancement of quality education for pupils. 

The contributions of Local and International NGOs to give education uplift are praiseworthy. The government has embarked on the rehabilitation of many damaged schools in the country, which is of course a good venture. Sierra Leoneans generally cannot afford to see some school pupils by virtue of their areas of residence sit under trees and huts and on bamboo benches while others sit relatively spaciously in well-ventilated classrooms to take classes. Resources should be directed towards creating a ‘level playing field’ for all pupils if the EFA Policy is to have much relevance. Good toilet, drinking and medical facilities in schools should not be seen in any way as a luxury for pupils (which unfortunately seem to be the perception of people in some areas). These are necessities that a school-going child should be provided with. In as much as the ten years conflict in the country was greatly responsible for the destruction of these facilities, dynamic moves need to be made to restore or create these facilities for pupils. Eventually, whether a child is attending school in the Kailahun District or in Freetown, he/she should be given the opportunity to develop his/her skills, intellect and acumen. 

QUALITY OF TEACHERS

Even if school pupils are provided with adequate teaching and learning materials and their fees waved off, if the salaries and conditions of service of teachers are not radically improved the EFA Action Plan would be difficult to achieve. Teachers are at the nucleus of not only the Education System, but in all development processes in the country. It is sad to relate however that in spite of the efforts that have been made to give education a boost some teachers are still languishing in the doldrums of poverty. 
Teachers are bedeviled with multitudinous challenges, which are epitomized below:

- underpayment of salaries

- inadequate if not complete lack of in-service training

- jettisoning of names from paying vouchers

- non-payment or late payment of salaries

- biasness in the promotion process

- cumbersome bureaucracy in the education administration system.

To assess the quality of school teachers, Head Teachers and Principals were asked to provide information on the number of qualified and unqualified teachers in their schools.

A "qualified" teacher for the purpose of this exercise, is an individual that must have successfully completed a course in a teacher training institution and awarded one or more of the following: Teachers Certificate (TC); Higher Teachers Certificate-HTC (Primary and Secondary); Bachelor of Education - B. Ed (Primary and Secondary); B. Sc/B.A Ed.; B.A/B. Sc. Dip and other Diplomas.

The case is that teachers who possess a Diploma in Education degree and the B.A Ed./B. Sc. Ed. degrees obtain higher remuneration than those that have only general degrees. The findings reveal an alarming proportion of unqualified teachers in the sampled schools. In Bombali 54%; in Port Loko 53%; in Kailahun 71%; in Kenema 33%; in Moyamba 41% and in Bonthe 61% of teachers in the sampled schools did not posses the requisite professional teaching qualification. The graph below explains the percentage of qualified and unqualified teachers in the sampled schools:

Percentage of Qualified and Unqualified Teachers in Schools
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This is further illustrated in a tabular form below:

Percentage of Qualified and Unqualified Teachers

	Districts 
	No. of Qualified Teachers
	No. of Unqualified Teachers
	Total 

	Bonthe 
	39%
	61%
	100%

	Moyamba 
	59%
	41%
	100%

	Kenema 
	67%
	33%
	100%

	Kailahun 
	29%
	71%
	100%

	Port Loko
	47%
	53%
	100%

	Bombali 
	46%
	54%
	100%


The findings reveal that there were more unqualified teachers in schools than there were qualified ones. This is an appalling situation. If pupils are expected to acquire quality education, it is partly contingent upon the quality of the teachers that provides such service. Career development courses for teachers are crucial and they need to be improved upon and sustained. In-service training should also be adequately sponsored to enable teachers develop their capacity while in the classrooms. It is significant that the government is not only aware, but seems to be working to ameliorate the problem by providing study leave for unqualified and even qualified teachers to further their education. Many teachers are making use of this opportunity. The only present threat is that mechanisms to retain teachers in the classrooms are ineffective. Though the teachers would personally benefit from such trainings, but the major beneficiaries would be the school children. At the time the research was conducted the issue of in-service training was a novelty to some teachers. Other state and non-state actors can come in handy to support the process. In September 2003, MEST conducted an in-house training for untrained and unqualified teachers in the Port Loko District. Also, Plan International Sierra Leone conducted in-house training for 10, 564 teachers in 415 schools in collaboration with District Inspectorates and lecturers from training colleges.

GENDER IMBALANCE IN THE TEACHING PROFESSION

One thing that stood out in the findings was gender imbalance in the teaching profession. According to the findings, only 21% of the teachers in the sampled schools were female. It would not be wise to hastily conclude that the recruitment process is skewed in favour of men. Other dynamics such as culture, early marriage and pregnancy are factors that had affected the education of the womenfolk in Sierra Leone for generations. Some aspect of Sierra Leonean culture and tradition does not favour women’s acquisition of formal education. Women were for long deemed by some men to be more suitable at home nursing the children and attending to other domestic chores. We have to bear in mind that Sierra Leone was once a highly patriarchal society where for traditional and other reasons women were deprived of an equal opportunity with men to develop their skills and talents which they could have used to contribute to national development. The government has made some deliberate and commendable moves to let the womenfolk in the country share equal opportunities with their male counterparts. The activity of Civil Society groups like the Forum for African Women Educationalists–FAWE has increased not only the enrolment of the girl-child in schools but also their confidence and contributions to national development processes.  The number of female teachers in classrooms is rising fast. All that needs to be done is to provide additional support in various forms to encourage the enrolment and retention of the girl child in schools. 

PROMOTION

One burning issue that teachers brought up during the research was ‘unfairness’ in the promotion processes.  Most teachers interviewed bitterly complained that the procedures involved in effecting promotions are most times compromised. They stated that trained and qualified teachers who are known for their assiduousness, competence, principle and integrity but refuse to curry the favour of their authorities’ are most times deliberately sidelined for promotion. They commented that some school authorities see such teachers as a ‘threat’. They further stressed that less competent teachers, who curry favour are most times recommended for promotion. These are allegations which may or may not be true. It is worth noting however that most of the sampled teachers believe this was true. Favoritism in promotion, some teachers claim dampens their will to give their best to the pupils, and serves as a ‘good’ excuse to ‘vacate’ the classrooms. 

SALARIES AND CONDITIONS OF SERVICE

Low and late salaries and unattractive conditions of service for teachers has been an age old problem in Sierra Leone. This has invariably led to scores of protest and tensions in the past and even at present. This sometimes makes it difficult for some teachers to complete the school syllabuses before the end of the academic year. Though teachers suffer in the process, the school pupils lose more. In other words, when teachers are unsatisfied with their conditions the school pupils are equally made to bear the brunt. 

Most teachers in the sampled schools were either paid late or not being paid salaries at all. Non-payment happens when a teacher’s name is not on the payroll voucher. Late payment takes place because of the delays in processing the payroll vouchers in the schools. 

What usually happens is that at around the 15th of every month, the Finance Ministry prepares salaries and vouchers and then wait to verify the payment of the previous month’s payroll (normally called ‘returns’). The onus rests squarely on the shoulders of Head Teachers and Principals to quickly send the returns to the MOF if they want their salaries to be paid on time. For various reasons, Head Teachers and Principals cause unnecessary procrastination. For instance, in most of the sampled schools, it was discovered that some Head Teachers and Principals deliberately prevent some teachers (especially unqualified ones) to sign on the vouchers for dubious reasons. The Principals and Head Teachers refuse to allow some of their teachers to see their true salaries, and might therefore pay them less than their true salaries. Given the fact that all the teachers’ names are on the voucher, the Head Teachers and Principals refuse to allow such teachers to see the monthly salaries of other teachers in the school. If ‘ghost teachers’ exists, they also fear that such teachers might see their names. Invariably, they instruct such teachers to sign in an exercise book (instead of the voucher); and then later forge the signatures into the voucher. Sadly, since most of the victims are untrained and unqualified teachers, they would not like risking their jobs by exposing the malpractice. Such teachers usually do whatever they are told by their heads including signing an exercise book instead of a voucher. The Education Secretary then collects and returns the signed or (forged) vouchers to MOF. This is the grim reality of what obtains in some of the sampled schools.
Also very serious is the fact that due to the cumbersome bureaucratic procedures inherent in the Education Sector, most schools receive salaries very late. Most teachers maintained that though their salaries are inadequate to meet their needs, but if they are regularly paid could make a great difference in their lives. Most teachers complained that due to the usual delay, they incur so much debt from their neighbours and/or friends that when their salaries are eventually paid, they are used to repay the debts. They stated that it sometimes causes embarrassment for them when their salaries are ‘over-delayed’ and they could not repay the debts on time.
There were still cases of teachers who had taught in some of the sampled schools for a considerable period of time without receiving any salary from MEST. They still courageously teach while their conditions continue to deteriorate. It should be realized that an empty bag cannot stand. Their patience is certain to wear thin with time, which could force them to consider taking a flight off the classrooms. No aspersion is being cast here at MEST for the non-payment of such teachers, but such issues needs to be urgently and effectively probed and acted upon. It is widely believed that the procedures to get the names of ‘new teachers’ on the payroll voucher are so cumbersome that it creates sufficient elbow-room for delay. Consequently, teachers usually teach for several months without receiving salaries. How could they give their best to the pupils, which is so cardinal if the EFA dream is to become a reality? Some teachers that have ‘influence’ use it to short-circuit the system in order to get their names on the payroll vouchers on time. Those who do not have such influence (the vast majority) rely on ‘providence’.  Little wonder that many highly trained and qualified teachers are refusing to go to remote parts of the country to render their service.
The research reveals that very few schools have incentives for teachers. Incentives can be in the form of housing and transport allowance, added pay, salary advance, loans or food allowance. Teachers said that an incentive invariably motivates them to stay on the job. The findings reveal that most of the teachers did not get incentives from their schools during the 2004/2005 Academic Year. In Kailahun 83%; Kenema 78%; Bombali 91%; Port Loko 73%; Moyamba 62%; and in Bonthe 80% of the teachers interviewed affirmed that they did not receive incentives of any kind from their schools during the 2004/2005 Academic Year. See table:

Teachers without incentives (in Percentages)

	Districts
	Percentage of Teachers that did not receive incentives

	Kailahun 
	83%

	Kenema
	78%

	Bombali
	91%

	Port Loko
	73%

	Moyamba
	62%

	Bonthe
	80%


TEACHER RETENTION IN SCHOOLS

It was deduced from the survey that most teachers in the sampled schools were desperately looking for an outlet to leave the classrooms. Such teachers maintained that in as much as they may not want to hamper the future of the pupils, but they equally want their living conditions to be improved. The fact that they usually see their former university colleagues having relatively highly paid jobs and living an ‘improved’ life is a stimulus for them to leave the classrooms to search for greener pastures.
An assessment was done to determine the willingness of teachers to stay in the classrooms. In Bonthe 93%; in Moyamba 85%; in Kenema 83%; in Kailahun 91%; in Bombali 80%; and in Port Loko 78% of the teachers in the sampled schools registered their unwillingness to stay in the classrooms for long. See graph below: 

Percentage of Teachers that Want (and do not Want) to Stay for Long in Classrooms
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The high percentage of teachers that have no intention to stay for long in the classrooms is a pointer to the fact that they were convinced that their condition was less satisfactory. Most of these teachers were not satisfied with their welfare and occupation and are in a way retaliating by making frantic moves to leave the teaching profession. Not only were their salaries inadequate and late, but some of them were yet to have their names on the payroll vouchers (at the time the research was conducted). Most teachers are denied incentives and are frequently given cause to demonstrate in public for the timely payment of their salaries and the improvement of their conditions of service. The fact that some teachers sometimes have to publicly demonstrate before their conditions could be met embarrasses them. This de-motivates them, and it is really unfortunate. 


SCHOOL CHARGES

Despite government's big plan to make education free for Sierra Leonean children, the fact that teachers frequently levy exorbitant school charges on pupils is counterproductive to the whole initiative. Exorbitant school charges are limiting enrollment and retention rate in schools. The issue was given priority in the research because of the myriad of allegations made by parents about Principals and Head Teacher's ‘unreasonableness’ in levying high school charges. Head Teachers and Principals were asked whether they requested school charges from pupils for the 2004/2005 Academic Year. In Bombali 62%; in Port Loko 57%; in Kailahun 64%; in Kenema 49%; in Moyamba 78%; and in Bonthe 73% of them said yes. To obtain balanced information, the same question was thrown to children in the focus group discussions. In Moyamba 55%; in Port Loko 40%; in Bonthe 42%; in Bombali 39%; in Kenema 53% and in Kailahun 62% of the school children interviewed confirmed that they were requested to pay school charges. Parents were equally given the opportunity to have their take on the question. In Kenema 81%; in Kailahun 87%; in Moyamba 92%; in Bonthe 84%; in Bombali 78% and in Port Loko 77% of the parents interviewed confirmed this. Overall, approximately 60% in Bombali; in Port Loko 58%; in Kenema 61%; in Kailahun 71%; in Moyamba 75%, and in Bonthe 66% of all the respondents confirmed that parents were asked by school authorities to pay extra charges for their pupils for the 2004/2005 Academic Year. 

Parents were also asked to pay fees for extra classes especially for pupils in class 6 and JSS 3, report cards, World Food Programme free food ration, and so on. In some cases, pupils were forced to purchase from the school such items as uniforms, belts, books, berets, straw hats among other things. Most Primary school pupils complained that teachers collected money and other items from them during the 2004/2005 Academic Year in order to obtain high marks in the Arts and Crafts subject. This practically shows that in spite of the promise of free basic education for all, much of the burden of the cost of education still heavily rests on the shoulders of parents. 

ENROLLMENT AND DROP-OUT RATE

Some commentators have considered the high enrollment of pupils in schools as an indicator of the success of the EFA Plan of Action. This is true to some extent. With the introduction of fee subsidy in Primary schools, many parents who were unable to pay school fees for their children sent their children to school. At the time the research was conducted, the high enrollment rate in Primary and JSS was unprecedented. The retention of pupils in schools is as equally important as their enrollment. The findings reveal that mechanisms to ensure the retention of pupils in schools do not seem to be yielding much fruits. There is an alarming drop-out rate in some of the sampled schools. The most common reasons advanced by parents and teachers for high drop-out rates in schools were: lack of money, truancy, early marriage, pregnancy, and child labour. Drop-out rate is higher in Primary schools. In the North of the country a considerable number of children leave school to beg in the streets for or with their parents and/or extended family members. 

According to the findings, in Kailahun 82%; in Kenema 78%; in Bombali 53%; in Port Loko 63%; in Moyamba 45%; and in Bonthe 63% of the respondents believed that the drop-out rate was high and likely to go up if effective measures are not urgently instituted. The dropout rate is illustrated in the table below:

Dropout Rate in Schools (in Percentages)
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TEACHER - PUPIL AND BOY – GIRL RATIO

The MEST’s official standard of teacher-pupil ratio is 1: 45. The rationale for this ratio is to ensure that teachers are not overburdened in their profession. The idea to put 45 pupils under the control of one teacher was considered reasonable because it enhances effectiveness and efficiency of the classes. When a teacher is teaching a reasonably small number of pupils in class, he/she would be able to exert more control; quickly identify dull and very smart ones; and be able to effectively deliver knowledge to them.

Unfortunately, since the government’s fees subsidy system took effect, the high enrollment of pupils in schools has to a large extent rendered the official teacher-pupil ratio redundant. Most classrooms in the sampled schools were “bursting”. Calculations were done to ascertain the number of pupils to one teacher in the sampled schools. In Moyamba it was discovered that the average number of pupils to one teacher was 65; while in Bonthe it was 57. In Kenema and Kailahun Districts respectively, the number of pupils was 64 and 71; while in Port Loko and Bombali Districts, the numbers stood at 54 and 70. See table below:

Average Number of Pupils to one Teacher 

	DISTRICTS
	AVERAGE NUMBER OF PUPILS TO ONE TEACHER

	Moyamba
	65

	Bonthe
	57

	Kenema
	64

	Kailahun
	71

	Port Loko
	54

	Bombali
	70


The findings reveal that due to the large numbers in the classes, some teachers spent most of their limited time maintaining control in class. The classes were usually rowdy. The teachers found it difficult to identify weak and smart pupils and even those who were regular in class. Ideally, teachers should periodically test school pupils with class work and assignments. Because of the burden involved in marking so many papers, some teachers deliberately refuse to do so. Even in cases where teachers give assignments or conduct exams, unconfirmed but very strong rumour have it that teachers (especially in Secondary schools) give such papers to pupils in higher classes or their friends and/or relatives to mark. In a way, whether the papers are going to be re-examined by the class teachers or not, the fact of the matter is that those pupils would be at the mercy of other people who are unqualified to assess them. 

The findings reveal that in spite of the deliberate efforts by the government and groups like FAWE to radically improve the enrolment of the girl-child in schools, there are still more boys than girls in schools. On the average, the boy-girl ratio in the sampled school stood at 3 – 1 in Kailahun; 2 – 1 in Moyamba; 3 – 1 in Port Loko; 2 – 1 in Bombali; 3 – 1 in Kenema; and 2 – 1 in Bonthe. See table below:

Average Boy-Girl Ratio in the Sampled Schools

	DISTRICTS
	BOY


	GIRL

	Kailahun
	3
	1

	Moyamba
	2
	1

	Port Loko
	3
	1

	Bombali
	2
	1

	Kenema
	3


	1

	Bonthe
	2
	1


As has been mentioned earlier, some traditions in the country had in the past prevented many girl children from attending schools. It was against this backdrop that the government and other groups and development partners decided to give additional support to the education of the girl-child. The North is a beneficiary of the government’s policy to give additional support to the girl-child education (since the educational level there is claimed to be particularly lower than other Regions of the country). The enrolment rate of the girl–child in schools is encouraging, but issues like early and forced marriage, poverty and early pregnancy are threats which (if not immediately and effectively addressed) could negate against their chances of acquiring free basic education by 2015. Though there were more boys than girls in the sampled schools, girls’ enrolment is unprecedented in recent years. 
EXTRA LESSONS

In all the sampled Districts it was a practice to ask pupils to attend extra classes after school hours. The classes are not free. Pupils pay to attend them. Teachers argued that high teacher-pupil ratio has also led to the syndrome of extra classes. Classes are normally large, making it difficult for teachers to complete the school syllabuses on time. They also claim that partly to compensate for their low salaries and unattractive conditions of service; and partly to complete the syllabuses against the end of the school year, they have to resort to the practice of conducting extra classes for pupils in their houses. 

The issue of extra classes raises several questions: Does it put an unnecessary burden on parents who are indirectly coerced to illegally pay for their children’s education? Are teachers using these extra classes as an excuse for not teaching in schools? Are pupils penalized by teachers for not attending these extra classes? Have these extra classes made any difference in the quality of education in the country? Can all parents be able to meet the increasing cost of these extra classes? Honest answers to all these questions will shed a floodlight on the dynamics surrounding extra classes, and help the relevant stakeholders in the Education Sector find ways to deal with the problem. Some parents, pupils and teachers interviewed believe that private and extra classes are not bad at all. The problem is the manner and intentions for which they are conducted. There were arguments that given the extensiveness of the school syllabuses, the normal school periods are insufficient for most teachers to complete them on time to prepare the children for exams. If these classes are conducted with the sole aim of improving education in the country, it is a welcoming idea. Unfortunately, some teachers have commercialized extra classes to such an extent that it creates some problems for government, pupils and parents. In a bid to improve their lot, some teachers are in the habit of asking pupils to pay exorbitantly for extra classes. For them, this is a source of revenue.

Many pupils claimed that if for any reason they are unable to attend these extra classes they are usually penalized in many ways. They are sometimes denied their true marks in the subject(s) for which they did not take extra classes. Some of these pupils for allegedly unjustifiable reasons are flogged in classes by their teachers. Pupils alleged that some teachers even go to the extent of giving tests (which are supposed to be conducted during normal school classes) in the extra classes to deliberately ‘target’ those pupils who do not attend. There were further allegations that some of the most important topics in the school syllabuses are only taught during the extra classes to coerce those pupils who do not attend such classes to pay up and attend. It was further alleged that some teachers publicly announce in class that extra marks would be given to pupils that attend their extra classes. 

Realizing that such extra classes are a threat to the Education For All policy, the government decided to ban them in schools. Has the banning of extra classes in schools succeeded in stopping the practice of extra classes? No. Extra classes still continue unabated. Instead of conducting such classes in schools, the teachers now ask the pupils to go to their houses. In a way, extra classes have been encouraged in schools (especially in Freetown) where reputable schools in an organized way (involving Head Teachers and Principals) conduct them in schools for pupils attempting to take public exams (NPSE and Basic Education Certificate Examination – BECE). Extra classes for pupils at the NPSE and BECE stages are very important because they complement the inadequate time allocated for normal school classes. What should however be realized is that given the depth of poverty in the country, such extra classes should not be conducted with the motive of ‘extorting’ parents (which seems to be the case in most of the sampled schools). If the necessity arises for such extra classes to be conducted, it should be organized in such a way that those pupils who are emanating from very poor homes and most likely will not be able to meet the cost should be allowed to attend for free. This does not seem to be the case in most areas. All pupils (whether their parents and/or guardians could afford the cost or not) were obliged to pay a flat rate for the classes. Those who were unable to pay were at the disadvantage because they were not allowed to attend the extra classes which negatively impacted on their performance in class. There is need for a ‘safety net’ to be provided for very poor pupils to survive in the system. 

This is not to say that given the seemingly bizarre picture that has been painted above all teachers are selfish and are hell-bent on extorting parents and depriving children of quality education. There is always a silver lining in the blue sky. There are some teachers who see themselves first as parents, and then as teachers. In other words, some teachers put their feet in the shoes of parents who they know are generally poor. Some of these magnanimous teachers when they realize that they could not complete the syllabuses during the normal school hours organize private classes – and for free. Some considerate parents and pupils out of their own free will usually give money or provide services to such teachers as a way of showing their appreciation. Not that some of these teachers are well- to- do, but they have love for their profession and that they want to see children acquire free quality education. Such teachers also realize that forcing pupils to pay for extra classes would only worsen the economic burden on most parents whose income are very low. 

The major problem is that the condition of some teachers is so deplorable that without the fees they collect from extra classes, their lives would be more deplorable. As has been extensively dilated above, factors like the late and non-payment of salaries, low salary scale and the unattractive conditions of service for teachers are a stimulus for such extra classes. The issues of salaries and conditions of service need to be holistically regularized if extra classes should not be conducted with the intentions for which they seem to be presently conducted (income generation). 
RECREATIONAL FACILITIES  

It is a common saying that ‘all work and no play makes Jack a dull boy’. To live a normal and healthy life, pupils should be provided with the necessary recreational facilities in schools. Pupils need to exercise their bodies and develop their talents in other areas as well. The findings reveal that recreational facilities in most of the sampled schools were deteriorating. The common games and sporting facilities available in most schools were football, volley ball, and annual intra and inter-schools sporting events. The sporting kits are grossly insufficient and old. Most of Games and Physical Education teachers do not have the motivation to coach and supervise the pupils. Some of these games teachers because they too lack opportunities to acquire further training have very little knowledge of the games and sports, and therefore could not help the pupils much.

PUNISHMENT FOR PUPILS

Teachers were asked to show the kinds of punishment that they frequently meted out to pupils. Most pupils interviewed say that flogging, suspension, cleaning of school compound, fetching water from nearby streams were the most common punishment meted out to them in schools. Some parents complained that teachers were still in the habit of using corporal punishment to discipline school pupils. They maintained that some pupils who are afraid of being flogged by teachers refuse to go to school. They recommended that other kinds of punishments (instead of corporal) should be considered. However, some other parents maintained that ‘recognition of the child’s rights’ have made most school children undisciplined and wayward. They suggested that pupils should be flogged in schools when they misbehave or do something that warrants it. Whether pupils should be giving corporal punishment in schools or not, the intrinsic fact is that punishment of some sort is necessary for pupils in order to ensure that they live a well-behaved life in and out of schools. However, corporal punishment should not be overused in the name of disciplining the child in school. 

CHALLENGES IN THE EDUCATIONAL SYSTEM

Low salaries and poor conditions of service

Generally, the salaries of teachers are small and their conditions of service unattractive. This is a disincentive for them to stay in the profession. Consequently, most teachers are deliberately refusing to give their best in the classrooms. Most of these teachers are in fact looking for an outlet to leave the classroom. 

Late and non-payment of salaries

The research reveals that most teachers in the sampled schools usually receive their salaries late. There are numerous cases of teachers who have taught for over a year without having their names on the payment voucher, not to talk of receiving salaries. This dampens their spirit, and is a recipe for them to leave the classroom.

Financial burden of extra classes

The fact that most teachers conduct extra classes with the main aim of generating income, they hardly teach effectively during normal school periods. This has affected the quality of education in schools and is putting an increasing strain on poor parents to send and maintain their children in schools. Also, since teachers are demanding pupils to pay extra charges for feeding, sports, report cards and so forth, it is an economic burden on many poor parents. The threat here is that parents who would not be able to pay these extra charges may not be able to send their children to school. Parents may even remove their children from school if they cannot meet the costs. This is one of the principal reasons responsible for the relatively high drop-out rate in the sampled school. 

Early marriage and pregnancy

Early marriage and pregnancy, according to the findings, was one of the main reasons responsible for the high dropout rate of girls in school. Girls also run the risk of being impregnated by boys and elderly men while in school which reduces their chances of completing their education.

Poverty 

Poverty is a factor that limits the enrolment and retention of pupils in schools. In spite of the free basic education policy, parents still have to provide uniforms, bags, books, and shoes for their children to go to school. They have to pay the exorbitant school charges and incur other cost of maintaining their children in school. This is a challenge to the EFA Action Plan. 

Corruption 

Corruption is also a factor that is counterproductive to the attainment of basic education in Sierra Leone. The findings reveal that some school authorities deliberately sell school materials including core textbooks to traders for personal gains. School registers are deliberately inflated by some Head Teachers with the aim of attracting more subsidies. This corrupt practice in the Education System leaves a huge sum of precious but scare resources wasted, which could otherwise be used in other areas to bolster the basic education drive in the country.

Problem of maintaining teachers in classrooms

Maintaining teachers in the profession is one of the greatest challenges MEST is presently contending with. Incentives to maintain teachers in schools are inadequate at best. Most teachers are still in the profession because they practically do not have a better alternative. Head Teachers and Principals in the sampled schools confirmed that most of the trained and qualified teachers were leaving the classrooms at an alarming rate to work for NGOs and other institutions whose salaries and conditions of service seem to be more attractive. Trained and qualified teachers who mostly reside in big towns like Freetown, Bo, Makeni and Kenema refuse to go to the countryside to teach. These teachers prefer staying in the big towns where they believe they have a greater chance of getting more lucrative jobs.

Unfairness in the promotion process

There were many allegations by teachers in the sampled schools that the procedures for promotion were usually rhythm with corruption. They complained that when time comes for promotion, in their words: ‘square pegs are normally put in round holes.’ Some Principals and Head Teachers were bias when giving recommendations for the promotion of teachers in the schools. Most expressed their unwillingness to stay in the classrooms if such anomalies are not checked. Rightly or wrongly, most of these teachers believe such ‘foul play’ exists in their schools, and they are equally convinced that it is one of the cardinal reasons responsible for some of their colleagues leaving the profession.

Ineffective monitoring and evaluation framework

The monitoring and evaluation framework of MEST is not too effective. For example, according to the findings, there were ‘ghost’ teachers in some of the sampled schools. This information was obtained by checking the number of teachers in the payment vouchers and cross-checking the results by asking pupils in the interviews and focus groups to show the number of teachers they had in their schools. The PETS monitoring exercise which is one of the ways the education sector is being monitored is a brilliant initiative, but is unable to ‘straighten things up’ adequately. If there are still ‘ghost teachers’, and pupils’ rolls are deliberately inflated to attract more subsidies in some of the sampled schools, it will be important for MEST to improve upon its Monitoring and Evaluation systems. 

ANNEXES

ANNEX 1: RESEARCH QUESTIONNAIRES

QUESTIONNAIRE FOR PUPILS

1. Were you provided with textbooks in the schools?

(a) Yes

(b) No

(c) Unsure

(d) Don’t know

      If Yes to question 1, which ones?

2. Were the textbooks provided adequate?

(a) Yes

(b) No

(c) Unsure

(d) Don’t Know

3. Were you provided with chairs/benches and desks in school?

(a) Yes

(b) No

            If Yes to question 3, were the chairs/benches and desks adequate?

4. If chairs/benches and desks were not provided by the schools, where did you get them from?

      Please explain your answer

5. Do all pupils sit on chairs/benches and write on desks in class?

(a) Yes

(b) No

         If Yes or No to question 5, please explain your answer

6. Do you have a clinic/health centre/post or hospital near your school?

(a) Yes

(b) No

(c) Unsure

(d) Don’t know

              If Yes to question 6, how near and if No, how far is the clinic/health    

               post/centre or hospital from your school?

              Please explain your answer

7. What is your source of drinking water in school?

(a) Well

(b) Streams

(c) Spring

(d) Pipe-borne

(e) Others (please specify)

       8.   Is the source of drinking water closer to your school?

(a) Yes

(b) No

(c)  Don’t know

        9. Do you have toilet facilities in your school?

(a) Yes

(b) No

If no, where do pupils ease themselves when in school, and how far is the place?

Please explain your answer

10. Were you asked by Head Teachers/Principals or teachers to pay school charges for the 2004/2005 Academic Year?

(a) Yes

(b) No

(c) Unsure

(d) Don’t know

11. Were you asked by teachers to pay extra charges during the 2004/2005  

                     Academic Year?

(a) Yes

(b) No

(c) Unsure

(d) Don’t know

                   If Yes to question 11, for what did you pay?

12. Did teacher request that you pay for extra classes during the 2004/2005 

                  Academic Year?

(a) Yes

(b) No

(c) Unsure

13. Were those pupils who may not have  paid  for the extra classes penalized by the  

                  teachers?

                  Please explain your answer

14. Do you think that extra classes would improve the standard of education in the country?

(a) Yes

(b) No

(c) Unsure

15. Do you support the idea of paying for extra classes in school?

(a) Yes

(b) No

16. What kinds of punishment that teachers usually met out to you when you default in 

                  school?

                  Please explain your answer

17. Are you satisfied with the games and sporting facilities in your school?

(a) Yes

(b) No 

(c) Unsure

18. What recommendations will you proffer to improve access and quality of basic education in the country?

          QUESTIONNAIRE FOR HEAD TEACHERS AND PRINCIPALS

1. Did you receive subsidies on behalf of your school for the 2004/2005 Academic Year?

(a) Yes

(b) No

(c) Unsure

(d) Don’t know

2. Did the subsidies arrive on time?

(a) Yes

(b) No

3. Were the subsidies sufficient?

(a) Yes

(b) No 

(c) Don’t know

4. Were the buildings of your school partially or completely destroyed during the decade-

                  long civil conflict in the country?

                  Please explain your answer

5. Are your school buildings sufficient to accommodate all the pupils?

(a) Yes

(b) No

6. Apart from government, did any NGO help in the provision of school furniture for the 2004/2005 Academic Year? 

(a) Yes

(b) No

                   If Yes to question 6, state which one(s)?

7. How many trained and qualified teachers did you have in your school for the 2004/2005 Academic Year?

Please explain your answer

8. How many trained and unqualified teachers did you have in your school for the 2004/2005 Academic Year?

Please explain your answer

9. How many untrained and unqualified teachers did you have in your school for the 2004/20005 Academic Year?

Please explain your answer

10. Is the number and quality of teachers in your school satisfactory?

(a) Yes

(b) No

11. How many male and female teachers did you have in your school for the 2004/2005 Academic Year?

Please explain your answer

12. Did teachers benefit from in-service and career development courses in your school for the 2004/2005 Academic Year?

(a) Yes

(b) No

13. Were there teachers in your school whose names were not on the pay roll voucher for the 2004/2005 Academic Year?

(a) Yes

(b) No

       If Yes to question 13, how many?

14. Were there teachers in your school whose  names were in the payment voucher but did not 

                  receive salaries?

(a) Yes

(b) No

            16.    If yes to question 15, how many of them did not receive salaries?

            17.   Did you request that pupils pay school charges during the 2004/2005 Academic Year?

     (a)  Yes

      (b) No

            18.  Was the pupils’ enrollment rate in your school for the 2004/2005 Academic Year high?

                               (a) Yes

                                (b) No

                      If yes, what do you think might have been responsible for this?

              18. from your records, was the pupil drop-out rate in your school for the 2004/2005   

                      Academic Year high?

                                  (a) Yes

                                   (b) No

    19. If yes or no to question 18, please explain the common causes that were responsible for  

          drop-out rate in your School?

                20 What was the average teacher-pupil ratio in your school for the 2004/2005 Academic 

                      Year?

                       Please explain your answer?

  21. What recreational facilities were available for pupils in you school during the 

                           2004/2005 Academic Year?


            Please explain your answer.

   22. Were games and sporting logistics up to date and adequate in your school during the 

          2004/2005 Academic Year?

                           Please explain your answer

                  23. What recommendations will you proffer to improve the quality and access to basic 

                       education in the country?

QUESTIONNAIRE FOR TEACHERS


    1.     Do you have a clinic/health centre/post or hospital near your school?

                            (a) Yes 

     

(b)  No


    2.   If No to question 1, how far do you walk to your school to get medical attention?


           Please explain you answer

3. What were some of the major constraints/challenges that teachers faced during the 2004/2005 Academic Year?

Pease explain your answer

4. Were you satisfied with the promotion process in your school during the 2004/2005 Academic Year?

Please explain your answer

5. Were salaries paid on time (toward or at the end of every month) during the 2004/2005 Academic Year?

(a) Yes

(b) No 

(c) Unsure

(d) Don’t know

6. If No to question 5, what do you think might have been the cause of the delay?

Please explain your answer

7. Are salaries and conditions of service for teachers attractive?

(a) Yes

(b) No

(c) Unsure

(d) Don’t know

8. Do you get job satisfaction while in the classroom?

(a) Yes

(b) No

9. Do you intend to spend a long time in the teaching profession?

(a) Yes

(b) No

(c) Unsure

10. Did you ask pupils to pay extra charges (including for lessons) during the 2004/2005 Academic Year?

(a) Yes

(b) No

11. If Yes to question 10, did pupils pay for the extra charges?

(a) Yes

(b) No

(c) Unsure

12. Were pupils penalized during the 2004/2005 Academic Year for not paying for extra classes?

(a) Yes

(b) No

(c) Unsure

13. What recommendations will you proffer to improve the quality and access to basic education in the country?

QUESTIONNAIRE FOR PARENTS

1. Were you sometimes asked by school authorities, or do your school children complain that they were told by their teachers to provide their own benches/chairs and desks for the 2004/2005 Academic Year?

(a) Yes

(b) No

2. If Yes to question 1, what were your reactions?

            Please explain your answer

3. Did the children ever complain that they were punished by their teachers in  

      school for not providing their own chairs/benches and desks during the 2004/2005 Academic 

      Year?

      Please explain your answer

4. What do you think were the common causes of pupil dropout  from schools in 

             your community during the 2004/2005 Academic Year?

             Please explain your answer

5. Did school pupils report during the 2004/2005 Academic Year that they  

      were asked by teachers to pay for extra classes?

(a) Yes

(b) No

(c) Unsure

(d) Don’t know

6. If Yes to question 8, were the charges exorbitant?

(a) Yes

(b) No

7. Did you pay the extra charge(s) that was levied on the pupils?

(a) Yes

(b) No

8. Are you willing to pay for extra classes for your school pupils?

(a) Yes

(b) No

9. What recommendations will you proffer to improve the quality and access to basic education   

        in the country?

ANNEX 2: LIST OF SAMPLED SCHOOLS

BONTHE DISTRICT

(Secondary)

· Imperi Secondary School, Moriba Town

· Saint Joseph’s Vocational Secondary School, Mattru Jong, 

· Centennial Secondary School, Mattru Jong

(Primary)

· Roman Catholic School  for Boys, Mattru Jong

· United Brethren in Christ, Mattru Jong

· United Brethren in Christ, Moriba Town

MOYAMBA DISTRICT

(Secondary)

· Fakunya Agricultural and Vocational Secondary School, Gandorhun, Fakunya Chiefdom

· Walter Schutz Memorial Secondary School, Rotifunk

· Saint Peters Secondary School, Bauya, Kongbora Chiefdom

· Bagruwa Ahmadiyya Muslim Secondary School, Sembehun

(Primary)

· MDEC Primary, Taiama Town, Kori Chiefdom

· Roman Catholic Primary School, Sembehun, Bagruwa Chiefdom

· Saint John Roman Catholic Secondary School, Pelewahun Komenday, Kpange Section, Kaiyamba Chiefdom

· Ahmadiyya Muslim Primary School, Gbangbatoke Section, Bagruwa Chiefdom

· United Methodist Church Primary School, Mano Dasse Chiefdom

BOMBALI DISTRICT

(Secondary)

· Saint Francis Junior Secondary School, Makeni Town

· Sierra Leone Muslim Brotherhood Secondary School, Makeni Town

· Kamabai Secondary School

· Catholic Secondary School, Binkolo

· Paki Massabong Junior Secondary School

(Primary)

· Wesleyan Church Sierra Leone Primary School, Kamabai

· Sierra Leone Muslim Brotherhood Primary School (one)

· Sierra Leone Muslim Brotherhood Primary School (two)

· Our Lady of Fatima Boys Primary School

· Roman Catholic Primary, Mapakie

· Benevolent Islamic Primary School, Mosongbo

KAILAHUN DISTRICT

(Secondary)

· Luawa Islamic Secondary School, Kailahun Town

· Holy Ghost Secondary School, Segbwema

· Methodist Secondary School, Kailahun Town

· Wesley Secondary School, Segbwema

· Jawi Ahmadiyya Secondary School, Daru Town

(Primary)

· Saint Peters Primary School, Segbwema

· Roman Catholic Primary School, Koindu

· KDEC Primary School, Kailahun Town

· Methodist Primary School, Magbema, Njaluahun Chiefdom

· Methodist Primary School, Segbwema, Njaluahun Chiefdom

KENEMA DISTRICT

(Secondary)

· Islamic Secondary School, Kenema Town

· Ahmadiyya Secondary School, Blama

· Holy Rosary Secondary School, Kenema Town

· Ahmadiyya Secondary School, Njoru

· Saint Joseph Secondary School, Blama

· Holy Trinity Secondary School, Kenema Town

· Ansarul Islamic Secondary School, Kenema Town

· Nasir Ahmadiyya Muslim Secondary School, Kenema

PORT LOKO DISTRICT

(Secondary)

· Maforki Islamic Secondary School, Port Loko Town

· Evangelical Model Junior Secondary School, Mile 38, Koya Chiefdom

· Marampa Islamic Secondary School, Lunsar, Marampa Chiefdom

· Gbinty Junior Secondary School, Gbinty Dimbia Chiefdom

· Sierra Leone Muslim Union Secondary School, Kabangatman

(Primary)

· Sierra Leone Muslim Brotherhood Primary School, Gbere Kasse, Bureh Kasse Maconteh Chiefdom

· Roman Catholic Primary School, Gbinti – Dimbia Chiefdom

· Sierra Leone Muslim Brotherhood, Gbinti – Dimbia Chiefdom

· Roman Catholic Primary School, Kagbantama

· Sierra Leone Church Primary School, Gbere Junction, Maforki Chiefdom
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Christian Lawrence is currently an Assistant Programme Officer in the Programmes Department, Campaign for Good Governance. He holds a Bachelor of Arts with Hons. Degree in Political Science, Fourah Bay College, University of Sierra Leone; and is currently a Master of Philosophy student in Political Science (in the same institution). He is a researcher and has undertaken many opinion polls and surveys gearing towards complementing the work of government and other stakeholders in the drive to improve the lives of Sierra Leoneans. He is a member of many Civil Society coalitions, and is currently the Vice Chair of the West African Civil Society Forum – Sierra Leone Chapter. He was also part of the team that wrote the National Anti-Corruption Strategy – NACS report. His most recent published work is titled: “The Government’s Fight Against Corruption in Sierra Leone”.
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� 6334 is the number of years in each part of a student’s education from Primary, Junior Secondary, Senior Secondary, to University.


� What they meant was that instead of their children enjoying free basic education (which could relieve them form the financial burden of admitting and maintaining them in schools), they are still at the mercy of most school authorities who unreasonably coerce them to pay very high school and extra charges.


� The percentage of pupils that do not have sitting accommodation in the Moyamba District is distinctly lower because of the intervention of Plan International which has been providing tremendous support to schools in the District. 
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